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Preface 

Early Childhood Development (ECD), which covers children aged 0-8 years, is scientifically proven as a very 

sensitive period for brain development. The whole child development framework is mindful that optimal 

development results from interventions in many stages of life. Yet in many settings, this period is not usually 

addressed in the programs for ECD. During age 3, children move into more formal preschool settings where the 

education sector plays a dominant role. Proper learning and development environment at this age provides a 

solid foundation for holistic development and wellbeing of a child throughout life. Considering this, the 

government of Nepal has developed and implemented the early learning and development standards (ELDS) for 

the children of age 4 to 5 years (48-60 months). The objective of ELDS is to support children to reach age 

appropriate development by providing with developmentally appropriate practices and learning environments.  

Sarthak Shiksha has conducted a research aiming to explore the quality of early childhood education programs 

in Lalitpur Metropolitan City with reference to ELDS. In the process, data was colƭŜŎǘŜŘ ŦǊƻƳ ǘƘŜ ǇǊŜǎŎƘƻƻƭΩǎ 

ŎƘƛƭŘǊŜƴΣ ǘƘŜƛǊ ǇŀǊŜƴǘǎ ŀƴŘ ǘƘŜ ǘŜŀŎƘŜǊǎΦ Lǘ ǿŀǎ ŀƴŀƭȅȊŜŘ ǘƻ ŦƛƴŘ ƻǳǘ ǘƘŜ ŎƘƛƭŘΩǎ ŘŜǾŜƭƻǇƳŜƴǘ ǎǘŀǘǳǎ ŀƴŘ ǘƘŜ ƪŜȅ 

factors influencing on their development and learning.   

I am grateful to all the stakeholders who have supported us throughout the process of tool development, 

ŜƴǳƳŜǊŀǘƻǊΩǎ ǘǊŀƛƴƛƴƎΣ ǘƻƻƭ ǘŜǎǘ ŀƴŘ ŀŘƳƛƴƛǎǘǊŀǘƛƻƴΣ Řŀǘŀ ŀƴŀƭȅǎƛǎ ŀƴŘ ǊŜǇƻǊǘ ǿǊƛǘƛƴƎΦ L ǎǇŜŎƛŀƭƭȅ ǿƻǳƭŘ ƭƛƪŜ ǘƻ 

thank Mr. Shota Hatakeyama (Michigan State University) and Kenji Kitamura (Teachers College, Columbia 

University) from Sarthak Japan for their support throughout the research process from designing to report 

writing. Without them this research would not have been possible. I would also like to thank all the children, 

parents, teachers, resource persons and enumerators who have contributed in this process. I am very grateful to 

report writer, data analyzer, language and content editors and coordinators who brought this report in this 

form. Similarly, I would like to acknowledge the collaboration and participation of Education Review Office 

(ERO), Ministry of Education, Science and Technology and Lalitpur Metropolitan City and thank them for their 

guidance and support.  

I highly appreciate Mr. Bikki Shrestha, Program officer, Sarthak Shiksha for continuous efforts to make this 

happen. Finally, I would also like to extend my sincere gratitude to all the board members, general members, 

advisors and Sarthak Sathis (volunteers) for their support.  

I hope this research will be utilized for further improvement of early childhood education system in Lalitpur 

Metropolitan City.   

Meenakshi Dahal, PhD 
Chairperson- Sarthak Shiksha 
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List of Abbreviations 

 
Bikram Sambat BS 

Demographic and Health Surveys DHS 

Early Childhood Development ECD 

Early Childhood Education ECE 

Early Learning Development Standards ELDS 

Education Review Office ERO 

Geographic Information System GIS 

Inter-Rater Reliability IRR 

Learning Corner LC 

Multiple Indicator Cluster Survey MICS 

School Leaving Certificate SLC 

Standard Deviation SD 

Socio-Economic Status SES 

Socio-Emotional SE 
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Summary of Key findings 

Characteristics of ECE facilities in Lalitpur Metropolitan City 

 The number of community school ECE is less than the number of private school based ECE 

and private non-school based ECE. 

 In general, community school ECE were established earlier than private ECE. Community 

school ECE tend to exist in old towns whereas private ECE tend to exist in new towns and 

suburbs. 

 Compared to private ECE, community school ECE are poorly resourced (e.g., fewer 

learning corners), and their learning environments tend to be worse (e.g., larger class 

size). 

 Compared to private ECE, facilitators in community school ECE are relatively more 

experienced but less educated. 

 Socio-Economic Status (SES) of children in community schools is lower than that in private 

ECE. 

 Significant social stratification is observed in ECE: Household wealth stipulates the type 

and quality of ECE.  

 

Child Development 

 Children from better SES households show a significantly higher degree of development in 

language and cognitive skills, moderately better in social-emotional skills, but little 

advantage in physical skills. 
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 Even after accounting for some observable characteristics of households and children, 

children in private facilities show better cognitive skills but not language, physical, and 

socio-emotional skills. 

 Neither in-service training nor pre-service training has a positive association with child 

development. The contents of training for facilitators should be reconsidered. 

 While the educational background of facilitators is positively associated with child 

development, the experience of facilitators is not. It is necessary to attract highly 

educated facilitators. 

 Smaller class sizes are effective for child development, but the class-size must be 

sufficiently small. 

 Learning environment matters. Usage of textbooks and availability of learning resources 

positively associate with child development. 

 

 
  

 


